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High levels of exclusion from school
Mainstream, special, academies, PRUs

Exclusions are increasing
More special schools

Within-school exclusion
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WHAT IS GOING ON?



Leaving school with few or no qualifications School
exclusion

Under-employed in adult life...
all
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WHAT ARE THE CONSEQUENCES?



Right to full and equal access to education well-established and longstanding
United Nations Convention on the Rights of the Child (1989)

Salamanca Statement (1994) E " E RY

HAS
RIGHTS
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SHOULD THIS SURPRISE US?
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Autistic children and adults

Their families @

EVERYONE

iverse school populations carry numerous advantages

pical life is

WHO LOSES OUT?



» Reasons are complex
» School staff don’t set out to ‘exclude’
» Resources and space

» Staff training
nderestimate their own understanding

skaltful ™3
exXpert. nou incts for sake of ‘autism
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WHY IS THIS HAPPENING?



~Sensory Issues: noise
ommunication




Noise a very significant exclusionary factor

Within-school or externally
Curriculum

Parts of the school day

Well-being

Language learning - especially ‘babble’

Parts or whole of school building
Contradictory attitudes towards noise

of noise tolerated/encouraged

TOO MUCH NOIS



Communication input is often the ‘go-to’ intervention

Autistic CYP can experience communication difficulties
Input generalised: therapist/impaired subject model

bols preoccupied with their own routines and

COMMUNICATION
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CURRICULUM



Problems with social interaction considered key area of
difficulty in autism

Difficulties with social complexities of school life

Play:

At school, | would be on the edge of the playground, watching the other
kids. | wanted to join in, but didn’t know how to. | would be jumping up and
down and flapping my hands, but | didn’t know what to do. If someone
approached me, | would freak out.

Autistic children denied natural social opportunities
ally provide:

SOCIALISATION



~Sensory issues: noise
~Communication

- Curriculum
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» Create quiet spaces within schools

» Recognise the coniradictions and
double standards in alitudes towards
noise

nvolve whole school community in



» Essential to understand communication as a
two-way, interactive process

dghise the multi-modal nature of autistic

COMMUNICATION



Facilitate as much as possible child’s interests

Reconsider the need for a ‘broad and balanced’ curriculum

But not as a way of limiting opportunities

Consult broadly on curriculum priorities: parents, child/young person

gnise — and value - alternative approaches and interpretations

or exams

CURRICULUM



Essential to prioritise the social preferences of the child

Not expect the child to fit into non-autistic norms

TAs could support the social complexities of school
create activities around interests

SOCIALISATION




Study: 36 school staff; 10 autistic children; 10 parents; 10 autistic adults

Mother and TA of Marcus: he doesn’t like P.E. (hates losing) Qp
Parent of Bobby: he doesn’t like to get changed for P.E. b @
Bobby doesn’t like P.E. O O v q
ernative targets D

DIFFERENT PERSPECTIVES



Marcus: “What is your favourite subject in school?”
“P.E. And ICT”

“l just literally like lots of exercise, playing like loads of games”

Bobby: observed to be an active boy who enjoyed climbing and
ical exercise
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ol? What’s your favourite




3 made positive comments about P.E. or
physical exercise at school

1 described the sensory issues she
* group games at




TA of Michael:
surprised that he
says P.E. is his
favourite subject

Parents of Bobby and
Michael: they dislike
P.E. and so it could
be dropped

3 autistic adults: P.E.
a valuable subject in
school. 2 autistic

Parent and TA of
Marcus: P.E. a
difficult subject for

o Marcus and adults: some sensory
Michael: P.E. a and social difficulties
favourite with P.E. activities

subject. Bobby:
enjoys physical
activity
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The Engine Shed



Thomas (2012, 486):

Need to ‘refreat from histories of identify-assess-diagnose-
‘ help’ and enable all pupils to feel part of the school
community

Presence should not be conditional on conformity
. .
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not to force
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INCLUSIVE EDUCATION

FOR AUTISTIC CHILDREN

Helping Children and Young People to
Learn and Flourish in the Classroom

Dr Rebecca Wood
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